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Introduction

We are a multilingual school and are proud of our plurilingual pupils. We believe that knowing
more than one language gives pupils a significant advantage in life, so we expect very high
levels of achievement from our pupils.

Eighteen different languages are spoken by pupils at our schools. Some pupils come from
homes where at least two languages other than English are spoken. Some pupils can read
and write well, in another language while others have little literacy in any language.

The DFE definition of EAL is defined as:

A first language other than English should be recorded where a child was exposed to the
language during early development and continues to be exposed to this language in the home
or in the community. If a child was exposed to more than one language (which may include
English) during early development the language other than English should be recorded,
irrespective of the child's proficiency in English.

The Ofsted definition English as an Additional Language (EAL) refers to learners whose first
language is not English. These definitions therefore cover the following:

e Pupils arriving from other countries and whose first language is not English

e Pupils who have lived in the UK for a long time and may appear to be fluent, but who
also speak another language at home. These pupils are often not entirely fluent in
terms of their literacy levels.

e Pupils who have been born in the UK, but for whom the home language is not
English (e.g. Bengali children who are born in the UK, but arrive at school with very
little English due to having spoken only Bengali at home and within the community)
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e Pupils who have a parent who speaks a language other than English and the child
communicates with in that language (ie. bi-lingual children)

This policy is a statement of Staploe Education Trust’s primary schools aims and strategies to
ensure we meet the full range of needs of those children who are learning English as an
Additional Language in order to help them fulfil their true potential

Rationale

All pupils need to feel safe, accepted and valued in order to learn effectively and become
successful members of society. For pupils, who are learning EAL, this includes recognising
and valuing their home language and background. As schools, we are aware that bilingualism
can be a useful learning tool and that all EAL pupils can make a valuable contribution to their
school community. We take a whole school approach, including ethos, curriculum and
education against racism through our PSHCE/SMSC curriculum including Cultural Diversity
Days.

Aims of the EAL Policy

The policy aims to raise awareness and to support planning, organisation, teaching and
assessment procedures, and the use of resources and strategies to meet the needs of pupils
who have EAL, therefore raising pupil achievement and aspirations.

e Equality: To be proactive in removing barriers that stand in the way of our EAL pupils’
learning and success.

e Diversity: To meet our responsibilities to EAL pupils by ensuring equal access to the
National Curriculum and the achievement of their educational potential.

e Belonging and Cohesion: To provide our EAL pupils with a safe, welcoming, nurturing
environment where they are accepted, valued and encouraged to participate.

Objectives of the EAL Policy
e To assist all EAL pupils to become fluent English speakers as quickly as possible.
e To assist and support all EAL pupils in their acquisition of English language skills.
e To develop staff expertise to ensure that all EAL pupils attain levels of achievement
appropriate to their intellectual abilities.
e To rigorously monitor, evaluate and review systems to meet EAL pupils’ needs.

Key Principles of Additional Language Acquisition
e EAL pupils are entitled to the full National Curriculum programme of study and all their
teachers have a responsibility for teaching English as well as other subject content.
e Access to learning requires attention to words and meanings embodied in each
curriculum area. Meanings and understanding cannot be assumed, but must be made
explicit.



Language is central to our identity. Therefore, the home language of all pupils and staff
should be recognised and valued. Pupils should be encouraged to maintain their home
language.

Although many pupils acquire the ability to communicate on a day to day basis in
English quite quickly, the level of language needed for academic study is much deeper
and more detailed, and can require continuing support for up to ten years.

Language develops best when used in purposeful contexts across the curriculum. The
language demands of learning tasks need to be identified and included in planning.
Teaching and support staff play a crucial role in modelling uses of language. Knowledge
and skills developed in learning the first language aid the acquisition of additional
languages. A clear distinction should be made between EAL and Special Educational
Needs.

Assessment

All EAL pupils are assessed in line with the school’'s assessment procedures within the
first two weeks of their arrival.

The Bell Foundation’s EAL Tracker is a useful tool to track progress of individual
children by ensuring clear assessments and target setting as well as specific strategies
to use in the classroom.

EAL pupils will also be assessed against The DFE’s five point scale, with a final ‘best fit’
judgement’.

English proficiency

A: New to English: May use first language for learning and other purposes. May remain completely silent in
the classroom. May be copying/repeating some words or phrases. May understand some everyday
expressions in English but may hawve minimal or no literacy in English. Needs a considerable amount of EAL
support.

B: Early acquisition: May follow day-to-day social communication in English and participate in learning
activities with support. Beginning to use spoken English for social purposes. May understand simple
instructions and can follow narrative/accounts with visual support. May have developed some skills in reading
and writing. May have become familiar with some subject specific vocabulary. Still needs a significant amount
of EAL support to access the curriculum.

C: Developing competence: May participate in leamning activities with increasing independence. Able to
express self orally in English, but structural inaccuracies are still apparent. Literacy will require ongoing
support, particularly for understanding text and writing. May be able to follow abstract concepts and more
complex written English. Requires ongoing EAL support to access the curriculum fully.

D: Competent: Oral English will be developing well, enabling successful engagement in activities across the
curriculum. Can read and understand a wide variety of texts. Written English may lack complexity and contain
occasional evidence of emors in structure. Needs some support to access subtle nuances of meaning, to refine
English usage, and to develop abstract vocabulary. Needs some/occasional EAL support to access complex
curriculum material and tasks.

E: Fluent: Can operate across the curriculum to a level of competence eguivalent to that of a pupil who uses
English as his/her first language. Operates without EAL support across the curriculum.

N: Not Yet Assessed is also available for use where the school has not yet had time to assess proficiency.

Please see The Bell Foundation, EAL Assessment Framework- Primary Descriptors:
PRIMARY- Appendix One
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o Staff have the opportunity to discuss pupils’ progress, needs and targets with members
of the SLT and the English team to ensure progress in the acquisition of English is
regularly assessed and monitored.

Consideration and sensitivity is given to the appropriateness of testing EAL pupils at the earlier
stages of English acquisition.

Pedagogical Approaches

Communication is the main principle for EAL pupils in all lessons. The central task is to create
a communicative climate where language acquisition can take place naturally. The skills of
listening, speaking, reading and writing are not artificially separated, but are integrated in a
meaningful total experience. In the centre is speaking, which, of course involves listening.
The children communicate with each other through paired work and group work and this way
they improve their listening as well. Through speaking exercises such as interviews,
storytelling and drama, the children gain verbal routine, enthusiasm and confidence. The key
vocabulary is taught at the beginning of a new topic and the children learn and practise
grammatical structures and sentence building using the topic vocabulary. The curriculum is
personalised and this helps the children to use their prior knowledge and experience. The
speaking and listening is always the starting point of a new topic or activity and writing is
always the last step. The grammatical rules and the sentence structures are taught within the
context of the different topics and forms. Visual resources are used to aid their learning.

Strategies
Please see Bell Foundation; Classroom Strategies-Primary.

Staff use classroom support strategies to ensure curriculum access through:

e Classroom Organisation- These strategies are often small but significant adjustments to
daily classroom management, which can make a huge difference to the learning of a
pupil with EAL. Many of the strategies under this heading require no special preparation
or materials.

¢ On-going Adaptive teaching- Some of these strategies refer to ways of adjusting how
we communicate with the learner and present information to them, others suggest
adaptations to learning content which take place at the lesson-planning stage. Most of
these adaptations are likely to benefit other learners in the class by making learning
content more accessible. This section is also to do with providing opportunities for the
learner to experience and practise English in different situations.

e Language Focus- As well as exposure to the English language through hearing, seeing
and using it in school, EAL learners require opportunities to actively develop their
English language through explicit, targeted language development work. Much of this
work can be undertaken whilst undertaking normal classroom activities, where the
vocabulary, grammar, style, pronunciation and structure of the English language is
presented within an authentic context.

e Marking & Feedback- The classroom support strategies within this section focus on
providing EAL Learners with feedback to help develop their English Language


https://www.bell-foundation.org.uk/resources/detail/assessment-framework-primary/?_gl=1*8lenb6*_up*MQ..*_ga*NDM3NDEyODQwLjE2ODEyOTQ4NzI.*_ga_QBGWH5CZBF*MTY4MTI5NzEyMi4yLjEuMTY4MTI5ODEwOC4wLjAuMA..

proficiency. These strategies should help guide EAL learners to a better understanding
of their strengths and weaknesses and target areas that need work.

e Communication with Home - The classroom support strategies in this section signpost a
number of easy ways to develop first language skills and aid English language
acquisition.

EAL Learners with Disabilities and/or, Special Educational Needs and those who are
Gifted and/or Talented

Should Special Educational Needs be identified, EAL pupils have equal access to school’'s
provision. EAL pupils identified as Gifted and Talented have equal access to school’s
provision.

Parental/Community Involvement
At our schools we encourage parental involvement by:

e Providing a welcoming induction process for newly arrived pupils and their
families/carers. See Appendix Two

e Communicating with parents through the ClassDojo platform, parents are able to use
the translate feature as required.

e Using translators and interpreters, where appropriate and available, to ensure good
links are made between the family and the school.

e Identifying linguistic, cultural and religious background of pupils to inform our provision

e Celebrating and acknowledging the achievements of EAL pupils.

e Recognising and valuing the use of first language for developing positive partnerships
between school and home.

e Supporting parents, so they can help their children at home.

Policy Review

This policy will be reviewed every three years. This review may be brought forward as
required by the Trust to reflect changes in supporting advice/guidance.
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Appendix Two: EAL Induction Meeting

EAL Induction Meeting

Name: Class/Year Group: Gender: M/F OTHER

How is the child’s name pronounced? | What name would your child prefer to be called at school, if different?
Note it down phonetically to act as a

reminder.

Date of admission: Is this your first school in the UK? YES/NO
Number of siblings: Child’s place in family:

Pupil’s ethnicity: Pupil’s religion:

Are there any health, or dietary issues
or Special Educational Needs?

Language(s) spoken by pupil: Language(s) spoken by parent/carer/siblings:

First Second Third Other First Second Third Other
Language | Language Language Language Language Language

Read

Write
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Previous schooling in UK

Name of school:

Town/City:

Dates/Number of terms in school:

Name of school:

Local Authority:

Previous schooling outside UK

Town/City: Country:

Urban or rural area?

Dates/Number of terms:

(Record duration; if continuous or
interrupted; progression & transition)

Date of arrival in UK:

How old were you when you first went
to school?

What was your favourite lesson?

What things did you enjoy / find easy?

What things didn’t you enjoy or find difficult?

Did you have lots of friends at school?

Did you use computers for learning?
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Did you learn English before you came
to this school?

Life at home

What language do you/ parents watch | What language does pupil watch TV in at home?
TV in at home?

How much English is spoken at home?

Do you have books to share at home? What language are they in?

Do you attend a community or Does the child attend a religious school, such as Mosque classes? Are the
supplementary school? If yes, how classes during the week or at weekends?
often do you attend?

Are the parents able to bring someone | Who lives in the family home — grandparents, aunts, uncles, cousins etc.?
to help interpret at parents evening?

Is there anything else that parents or carers would like to share?

Are there any questions that parents or carers would like to ask? Is there anything else you would like support with?
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Are you interested in sharing your cultural knowledge?
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